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| Social Origins, Parental  Values and-the

Inter—generational Tréﬁgmission of Inequality -

ls

.

g ' . )
Abstract . P ~
- q ’ | ' >’ ) .
Consensus “exists amongssocidl scientists on the importance of the
- ' : ~ . ) o
' . 4

family of origin for a multitude of individual outcomes, but a-complete

'understanding of the mechanisms producing these parental-filial linkages‘

‘is lacking.~ This paper explores the 1ntérpretation of the connection

gyibetween parentali

.
w . -

‘,:‘Q' 2

*oeconomic origins and adolescent schoolf%g sgperi-

-

ences using Me1v1n Yohn s concept of parental self direction/conformity

values’ We suggest that Kohn s parental values explanation of the

:\
.

socioeconomic effects of the family is superior to other views. in- its

- r

s\eaal structural emphas1s and its identification of a parental sociali-

- -~ R
- N

'_-2ation value which exhibits substantlal covariation Wlth parental social

]
-
e

T

-

-

I

e .

. fa*her's ‘occupational. position and :parental values-:{measured here as
- .

~ ) - Ld v

position._ We develop a conceptual model which'rep esentgﬁghe expression
5 . Y, -,
of fam}ly iniluences in the behavior of adolescents and,. using data from

.
v - N [ Ry

qulic school students from Lou1sv1lle, Kentuqky and thil* mothers, we

] %
examine the role 6f mate*nal self—dlrect1on/conformity values irp trans—
v . a'( ¢
mittlng the - effects of parental social position on a variety 'of schooli

oo R - :
variablesL"VOur.results replicate the persistent relationship between

> - . w
4 M .

. -“6’ . ) - . - A .
maternal values), and they indicate limited support for the sensitivity

3

of adolescent school experiences to parental values for white (but not
. Lo . ] -t . : - .

-

v

. . ) . ' o= & - N . . .
black) students.'. Qur interpretationm of these findings calls for a broader

~
r e

=

conceptualization of ihe:influence“ofwthe family on the schooling exp&ri-

ences of adolescents. - - \ _ .
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Introduction - : _ e : :

v

Empirical research on achievenent in American society is persuasive ..

a7 . -
-

in its documentation'of the systematic and per51stent advantages enJoyed

by ind§v1duals born to occupatdonally and educationally successful parents—-

thfs, despite a meritocratic state ideology and national efforts to equalize ’

,opportunityJ Family background especially‘parental_socioeconomic‘status,

is known to affect a multitude of des4red outcomes, from academic'ability N

and measures of school performance to economic"well—being (Sewell and Hauser,

%975 Duncan, Featherman and Duncan, 1972). -lndeed SO thoroughgoing is-
&

.-

thexinfluence of family p051tion that Blau and Duncan (1967 205) suggest

that complete equality of opportunity would entail therv1rtual.elim1na—

-
-

tion of the family system as we now know it. . o _:

These Empirical regularities are hardly surpri51ng. A child"s early

§ears are almost completely monopolized by his or her family, and it Is ff'

A .
.

.. < )
. during ‘thesé vears that basic social,.academic, llnguistic and moral skills

ES . s ¢

are deVeloped (McCandlesss l969 Kerckhoff 1972) Whlle hardly immutable,

-

these skills (or lack thereof) do serye as initial constraints on the sub-

-
£ .‘

sequent acadeific and SOcia development of the chlld.- Even'during adol-

- - -

 » escence,’ a time often characterized as.antithetical to parental definitions -

_.of appropriate behavior (e g. Coleman 1961), tHe 1nfluence of the family

1

on the offspring remains strong, thqugh perhaps more subtle (Campbell 1969)

-~

Thus, while there isia “broad consensus'on the 1mportance of:parental

-
-

background (see Coleman et al., 1966; Jencksret al.,§1972), Soeial

-

_Inter~generat tonal Trdnsmission of Inmequality . . . -

Q\JA
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N v

: sclentists still lack an understanding of the basic mechanisms nroducing

;_parentalffilial“successw(orAfailurelnlinkagesm{seemKerckhqﬁf,A1976) Most:i_ . . .

Few

literature in the recent "status attainment' tradition, for example, rests

-

. . ' . .
on simple assessments Gf the achievement-related consequences of various
N ' ' o : . A

parental statuses; or other ﬁamilial:characteristics, such as sibship

R . : . . b PSRN
Isiie or family "intactness.” lBecause these empirical generalizatiens are <
openfto‘a'variet;_ef interpretations, there is consiierable disagreenent 3 -
.as to Ehirdnegs family of origin ekerts\its academid'and notivational: ‘

- influences (compare, for example, Liebow1tz, 1974 with Bowles, 1973 or
Bourdieu, 1977) We believe these interpretational differences can be .
. . e : - A

traged to an anchoring in one of (at least) three distinct, but relatedlt

o theoretical traditions which offer a'claim othhe understanding of .these"

S, ) _
processes. . . . T . - g

- K o

v ! )

‘One of the eanliest interpretationsof ‘the parent flllal linkages

- 4" was Hyman s (1953) emphasis on the "value -systems oﬁ\fifferent classes,;.
., . . . . ) . . . ’ f'h ' - 4
.. a socio~-cultural-“view of class-based value difference?&creating obstacles
X A Q B ..

|3 - ‘ T B
| . i r - . N .

-

to mobility for the lower~c1asses, involving AR . ) '/ C A , <
. //' 1 : - -t
N less gmpg$§3s~upon the traditional high success goals, increaseﬂ *: 1
. awarenesst of\the lack of opportunity to achieve success, and L
i less emphasis upon the achievement goals which in turn would
- : be imstrumental for succeSs. (Hyman, 1966 488)

- L4 1 h

For several years this interpretation,’or some variant or. it, dominated

»
° - -

efforts té'understand the'effects of socioeconomic-background on.the ) 3:?:;
. - > ] . ) . - . )' ~ N

R achievement desires, needs, or orientations of youth (e.g. Rosen; 1956;
. 3

Strodtbedk 1958 ‘Rosenr and D' Andrade‘ 1959; Rehberg, Sinclair and

Schafer, lQ70, Rehherg;’Schafer and anclair, 1970) Indeed, an’ early
/. < - " / " ’ ' i

paper in the»status attainment literature by Sewell and his associatesi s -

- . . “
B -

(Sewell;”Haller'and Straus; l9§7) alludes toﬁmachieG%ment,values” in

4 : o
e . u




v

3 &
[ g

interpreting sSocioeconohic background eff%cts on the educational expecta-'

_ tions of youth, and subsequent research in “this tradition (e. g._Sewell

Hauser, l§15) has largely been devoted to finding wvariables, including

. ra . .
Haller and ‘Portes, 1969, Alexander, Eckland and Griffin, 1975, Sewell and

4

family-related factors; which mediate the effects of social background on

"socioeconomic outcomes. However, most of the attempts to implicate

" parental wvalues in, the intergpneratibnal transmission of advantage byﬁ'
P . . .

R

behaviors (namely parental encouragement for college attendance, see Haller

N _‘

and Portes, 1973 and Sewell and Shah, 1968) exercised by parents rather

T
4

'-late in adolegcence.

~ AR

'students of status attainment have focused on somewhat circumscribed.

3

Given the narrownesg in scope and the lateness of

( S

timing of theSe variables: in the adolescent s school career, it is clear

A

b

:~that these’ programs of research have not,exhausted the poténtial influence

’of more general parental orientati0ns, especially those-which are potentiall§.

. \_

T

8 ' .
llnked to a child's early developnent._ N . . L

.\ﬂl’ . [N -
/

A second tradition of research which has aimed at understanding the ~

. /

jimpact of the family is distinctlvely psycholog;caI\.empha5121ng ‘the cog-

) /of socioecohomic mobility over generatiohs and more with the- fundamental

<

J
.
=

nitive socialization.of the child (e.g. Majoribanks, l972a, 1972bX. oThis -

- - «

Ll

literature (reviewed by. Williams, 1976 and Spaeth l976) suggests the

~

importance of particular configurations of hﬁme environments, themselves

’

determined by family status, ethnic or genetic £actor5, whlchgcreate

"presses" for the development of~specific attitudes or behavi:rs§YWilliams,

‘.

\
. v, L@

1976:65). This orientation has generally'been less concerned with issues

r » ~

J

relationship-between environmental stimuli and_individual responses, but .
. s . ' . . ?

have attempted- to reconceptualize thig line of research. Their efforts’
. . . N P \’" ™

. recent egfonts by Bijou. (1971), Williams (1976) and Spaeth (1976)

) A

a K _l

—



. 1971) and have _,,ip_t_sas?éﬁégd_, the notion of environmental stimulation into

A}

rd

. R f . .
N ) - * ’ . (l» < s r
. « \ . .
: g

have often utilized a social learning approach (see especially Bijou,)
R - . . :.,

-
-

broader models of socioeconomic achievement processes (see'épaethx 1976). -

.

, This view of the. parent-filial linkage is dffferentlf:om the socio-cul-

tural perspective discussed above in that 1t emphasize$ the gomélekitx

of the énvironment -and the reinforcement of skills indicativé of cognitive

~7

" complexity, rather’ than the inculcapibn'of succeés_valdes. In addition,

-

.this secopd view locates the genesis of family influence in the environment

of the home Trather than the cultural wvalues of a particular social: Slasé.

-

\ .

While differing in their institutional foci, these views are hot‘nebessarily
inconsistent. Inasmuch as Eﬁe'cIass—baséq values of parents shape the
physical and social dimensions of the home environment (e.g. more books,

‘ganmes, and puzzles), onéAmight expect that a cultural emphasis on success "*
- . N . .. . o
!

o«
0 -

méy operate via an increase in environmental and interpersonalicomﬁlexity

-
* ) e

. im the home. <L e - , .
A third view of the socioeconomic effects of family origins is social

-

L strucéufal,ragher than socio-cultural or Esychologica%—it‘is Kohn's (1969;

1977) "job complexity-parental values'" thesis. (see also. Kohn, 1963, 1976;

Pearliﬂ{énd thq, 1966) . ‘[We discuss Kohn's ideas morejthoroughly Be%ow . .

;Ed présent:theﬁ'in‘ébb;é#iatéd form here.] Kohn'afgué;'that‘the:;tructurai;
k(impgratives of ajéerspn's job affect the acquisition of child—rearing values
\§long a continuum’ of self—direction/confo;mity; these vaiﬁes_é%en infiueﬁce

3 4 - - ‘ .
paré;tal orieqtgtioné to ihewsociélization of children. This‘"self-directfén”

. . -

. . T - ) .- . :

values" inﬁg;pretation departs from the "'sucdess values'" tradition reviewed
- 2 ‘ ! ' .

above in at Teast two respects. First, Kohn's empirically-based conception

- - R . v T3 . N
of self-direction/conformity valuwation cannot be .equated with.the valuation -

-



o i 5
, . N

. of success (see Kohn's [1977:xxxiv] discussion of tthQ. Second, his .

theoretical explanation of the social class-parental values relationship

- N \\ 0
has an explicitly structural emphéggp; as opposed to cultural (e.g.-

‘Riessman,i962)6£ narrowly economic (e.g. Liebéwitz, 1974) . Social

(XY

class differences fin the nature! of worg;-its relative substantive com~-

L

. plex%tyy nonroutinization, and freedom from supervision--are what Kohn

- (1969, 1977) believes condition the differences in parental values along
- ‘ s P : v,
- the continuum of self-direction/conformity. Again, this view iqﬁnot

&

necessarily inconsistent with the environmental stimulation view. Insofar

as parental preferencés are able to shape the dimensions of the home

= environment, one might expect the exercise of parental self-direction/

conformity values, to yield a more cognitively complex, nonroutinized, and
nonauthor%tarian family experience during childhood and adolescence. This

3 . V- 3 ) .
includes not only more qompkéx physical objects and Iearning tools (see
Bijou, 1971 and Bloom, 1964), but also mofe complex social{%rrangemen;s

(e.g. family interaction styies [Bowerman and Elder (1964),:§Erodtbeck

(1967)] orpétterns,bf-parental decision-making [Swanson (1974)]1).

-~ - . .
i Ll

.

'~.. . . ) . . . - C. /.
. . : - £
The present paper focuses(c% the last @f these three perspectives on
. & v

>

‘ . . - % .
* the parent-filial linkage becausé, as we neted above, it incorporates (or

v

- - 1is consistent with) important components of the other views (i.e.~values,
‘-J. . ) ) ) N .
. social class, environmental complexity)- In addition, Kohn has identified

~

a parental socialization value which does exhibit substantial covariation

-
Il

-

. ; . .
with parental social position, thereby enhancing the potential for a more
- vnified pre;entétion of & structural interpretation of intergeneraticnal

LN

s -

continuities in socioeconomic achieve'ment.l Bﬁilﬁing on Koha's (1969, 1976

- 1977) work, we explbre in this géper the familial ,bases of the influencé%
. P ¢ h -7 - {'

o |

-

P

1Y
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'
.

- of social backgfound on the schooling and achievement-related outcomes

_of adolescents. Our effort begins with a more detailed review of Kohn's -

thesis and a statement of a model developed to represent the expression

§

of family origin variables in the behavior of adolesceﬁts.- Then Qc

» £

estimate the Eéyameters of a derived model using data on public school .

. RV 3
students and their mothers from Louisville, Keﬁuucky. "o T,

]

h¥)

. o .

Theoretical Background ‘ ‘ 3

¢

Beginning in 1957 Melvin Kohn (1963, 1963, 1876, 1977; Pearlin and
] T
Kohn,; 1966; Kohn and Schooler, 1969, 1973, 1978) initiated a series of

studies designed. to assess the impact of parental social class on parental

£

child-rearing values and to interpret why such class differences exist.
. . 0 L]
Rohn (1969) -found that middle-class parents were more likely to place an

" emphasis on their child's self-direction (self-control, responsibility, an

~

\interest'in_whx and how things happen, etc.), while workihg-class=parents

2

<

stressed their child's conformity to external authority (cleanliness, good
. : & b

manners, obedience, etc.). The demonstration of this type of relationship

.. . : . - i . .

* [ > . ‘ . .
is not unique to Kohn's work, bthh@s effbrt% to systematize these empiri-

cal regularities and-to offer a plausiﬁ?qyiﬁterpretation of these relation-
-—— 5 - .

-~ 2 . ' : : ' .

Ships are unparallelled.

Kohn reasoned that-class differences in the parental valuation of
X .

self-direction vs. conformity stem from differences in the job activities

r -

and dhties performed by meﬁberélof different classes. Middle-class jobs

are, in geneial, more complex, less heabily supervised, and less routinized:

e .-g':_

_than are working-class jots, which entail rel&tively less complex activities

.. E - i0

- “

and which are subject to more external supervision and routinization (see

14384

Xohn and :Schooler, 1973, 1978). 1In order to pgrform adequately in complex,

- ~

- .
. e
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.
. -
¢

unstructured work settings, middle-class men and women must. initiate action,

_Mrelyjonmtheirmoﬁn_judgements,mand“be”intelléCtual1x;flexiblewenough;to_wnw_mm_mm_~,

handle uisértainty. In short, they must be'selﬁ&difective. Conversely,
for w?&king-class1ﬁen and women to succeed in settings offering or demanding-
~J
less complexity and grea;ei supervision, they must abié by company rule
, -

structure their behavior according to the paceée of the worx Zlow, and o

acquiesce to the dictates of éQépority. These ”strugzﬁ?ﬁr’imperativéé of
. ~ ! -

the job," theﬁ“tonditioq men and womens' views..of both the possible and

the desirable, not only for themselves but for their children as well.

Middle-class pe- :herefore[fﬁg;haps nonconsciously) value self-direction
. v I I

-~

in their children more than cd?formity because they believe such attitudes/

behaviors are necessary for their childfeqs' duccessful performance-in

social roles (both present and futuré).' For p}gcisélf the same reasons,
working~class parents value conformity more than they do ‘self-direction.

The empirical analyses carried cut by ‘ohn and others (Xohn, 1969,

i , ‘
Gecas and Nye, .1974; Wright and Wright, 1976; Kohn, .1976; see Kohn [1977] -

for a review of this liteTrature) have p:;sistenfiy‘documented social

= - . -
¢

class (or occupational self~direction) .ifferences in parental valuation.

Virtually no research-has sresc..ccc 21y evidence regarding whether these .
- . 4 o ‘
class~differentiated vilues actuclly affect childhood or adolescent t§5

v

achievement, personali.y or school periormance (see the discussion of

this issue in Kohn [1%77:xxxiii)). Zcwever, Kohn, in both the first

—_ -

edition of" Class and Conformity (196%) and the‘ﬁrefaée to the second

«

(1977), explicitly states that.'...class differénces in values contribute
to the perpetuation of ingquglipy”l(l969:2b0) by influencing the develop-
ment of tﬂe capacities;-both cognitive gnd'noncognitive, that children

will need for middle-class and professional 1ife.3 Kohnh further argues

-~ -

<,
. ; F
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o T . S )
that ‘@‘ R . » o _/\m .

e e— - -Parents -train-chi ldren.loi the -World-as- tHey;wthenselves, o e
experience it, and this tr ning tends to equip the children .

for theaparents' station in Jife, thus serving as a brake on

P . mobility (1977:xxxiv)-
. , .

While Kohn s formulation does not include an explicit structuralist

‘formulation_of how these valuesaffe&t-the child(seeKohn,1977:xxxiii),onE

.
. +

view is that they should prodnce.a p&rallel strucguring of the, home envir-

onment. To the extent'that\perental desires or values shape the physical

¢

b and social dimensions of the home, one would expect that self-direction "

.
- - ~ -

values would provide a cognitively complex, nonroutinized family

-
.

experience during childhood (e g.IWilliams, 1976 Major*banks, 1972a) We

-l o
know, however, that during adolescence the exerifse of parental influence

and values shifts from a primary focus on the home environment in the -
te i AR . . . & ) ’
) direction of shaping and channeling the schooling experiences of youth

(see Campbell,- 1969) Thus, seIf—directiVe parents may be expected'to
4

Nt
encourage school careers which permit ‘more complex, nonroutinized and N

v

autonomous academic and interpersonal experiences.r PartiCipation in the

social complexitiesgoffefed‘by extracurricular activities and selection.

-

of- the more challenging college preparatory courseéﬁ for example, . k

represent .school career decisions that self-directive parents are likely

- . - N \' ’ - . . .
to, encourage. -Cgrtainly; both are sensitive to parentzl socioeconomic

-
.-
T

. \ - o . .. o . .
standing (Alexander, Cook and McDill, 1978; Otto and Alwin, 1977).

.= . Similaxly, in a'relatively selfrdirected environment an adolescent must -
- . ’ PN ’ » '
’ ) exercise greater initiative and’ 1ndependence in order to dccomplish

-
>
7 )

desired obJectiveg ‘Hence, parental valuation of self-direction shouid

-
) . B

stimulate youth to\eelieve that one's'extennal environment is subject to ~

one's own'actioné;'ﬁhat'is,'such a valeation by parents could be expected‘ .

s . ) . s

.




. :‘ESEEE_if time " even though due to da;a llmitatlons, we. measure these

to enhance an adolescent's interpal 1ocus‘of controlf By cont*ast' more .

S - .
. 4 - \.,

conventional school success. autcngS whether achieving good marks or. ‘,f ? .

. - PR

'popularity among one S‘peers,'may be stressed as much byfcoqformist as by -/’

W » N s - . - .
)

'selfédirective parents (Yohn,\l969) T I should be emphasized that, as ? ., o=
) 5 ‘:-‘-Jﬁ/ .. ) - ,""

e conceptualized’by Kohn, the self dlrectlon/conformlty value dimen51on is. - :1"
. . s 3 ) . , ’
essentially independent of success, val%“#iod a value cOncept~streSsed in",“Ji 1'

S tm_, <, B

» -~

"ithe model deserve mentlon. First our conceptual model incorporatés the

'concepts of parental values an@,cognitive complexity at more ‘than” one S

...-¢ L. -
™

other research traditions (see above) ~Aqﬁieueme§t xn.tasks offered by

-

- 4 e )". ‘?

the school \either academlc or soc1al,vas well as other outcomes of the RN

. . - .- H . ) ot
schOoling process, e.g‘ career aspirations, may involVe "playlng‘by the C. ;

- -
fj N

tules! or 51mply£gonforming to mlddle-class‘expectatlons as much as. 1t

vdoes individual creativity and 1n1tiative (see Gintisﬂ,197l Porter,

_19%61.; If this is 1ndeed the case, then there may be no unambiguous re- s

. "I

,tionships between conventlonal" academic outcomes, e. g. course marks -

p

‘and ﬁarental valuatlon along*the dlmen31on of self-direction/conformity.

ihe-Conceptual\hodel ‘;L o ?:'_ PR St o
‘ In Figurepl we present a diagram representing‘a‘preliminaryamodel

e

";." .

for examlnlng some hypotheses d%gived from Kohn's theoretical analy51s.

-
-2 Y : .. oo
. ~

'The central theoretical concerns of this.model involve (l) theigftent to

which soc1al orlgins affect parental values and (2) the ‘extent to Whlch

parental values ‘serve to-medlate the effects of social origins on the

. 0 . .
z

schoollng experiences and outcomes of adolescents. 'Several.aspects of

v

N~ r
A »

[N . & -~

L2 < :
conceptgﬁbnly:in adolescence:f Inasmuch as most of the gheoretical dis- .

y‘.

cusslons of family,socloeconomic effects v1a parental values 1mpllb :1y \_' v




,} refer to &nfluences durlng chlldhood, qurzconceptuallzatlon of the process s
5 . . \
,)must art1culate this early linkage. éhn:nwdel of the process 1ndicates ~_;
- o i
that early parental valuesadepend 0nE§0c131 or1g1ns and subsequently affect

.

el

k '

| G ) < BT ' ~ :
. S :he chlld s cognltivegjomplexlty, thereby medlating in part the eﬁfects of
.- . . . . - . . "K ) ‘ , N '

. ¢
- _ social origins'on cognitive deVélopment. Early cagnltlve complex1ty in

. e . .
t

. turn affects later parental values 1n the model on the assumptlon that the .
. SN - =
. ~=-child's intellectual;a&ilities help shape h1s or her environment (see

- - . ". F 3 - - .
- ) Jencks et al., 1972 Wllllams, 1976) Since we -have no direct measure of .

- -~

: s early parental’ values, thelr effects are- confounded W1th those of soclal @

= : .. . -
- v

. ] -
;

.8 : origins and early cognitive complex1ty, the latter being indirectly tapped

S by our measure of.verbal 1ntellmgence in th@ ninth grade. For thls reason,
. : R - . o
> - !

we are not ‘able fo unequlvocally 1nterpret the causal nexus between parental ;
] ‘ ’ . - - i
A v > values and cognltlve complexzty as measured in our data. o - o

v
.

Our model 1nd1cates that the effects of parental va1ues on schoollng

- . . 2

_ outcomes and experiences are to be assessed 1ndependently_o§ measured - intel-

ligence. We Should note that we use the verbal intelligence sspre as a-

] v . - I .

S measure of cogn1t1ve~complex1ty, knowing that the concept of’cognitlve
1Y

complexity is broader than the'specific skilly” indexed by standard intelli-

- PR ’

‘o gence tests (Boocock 1972) Even so,'we bel'e e tha the institutionalized

S

° j‘ '_the home env1ronment and 1nher1ted abllltles, it is important that it .be

_controlled in asses31ng the 1ndepehdent effects of pa ental values. B
e . :

T e Although there 1s suff1c1ent bas1s in the current llterature to
. S v » _}_ ) : 'é-’ . .
,'just&fyuan,intereSt in the causal.influences among the schooling experience
= “" . and school_outtome vari%bles, we do.notﬁﬁocus on these heré. To.do so-

-

- . - . coar




=4
LN

N - - . - . ‘ S - » Ya
- ." SN - . ‘, ) \ _— . . ( - ,
] . 11 - A -
o \ P % ~ < . . .
- . ﬁénould unnecessarily lengthen and complicate the analysis and our reportage

- 13
S . of the reSults,: For the purpose% of this paper, we need only devote our'

e \6 "./ ‘ .
T ’ _ attention to- the totat effects of parental values and ?ther prior variables-

T ’.f’ - . ‘a'\‘-o RN

- on éhe schodling variables. Ne will, of c0ursef also cbncern ogrselves

R N b
-

3 _'ss‘J.- . ‘
with the extenL to whlch the soczal origin variables'Veffects afe potentially

. E Ly I Y

X v - mediated’ﬁy measuredAlntelligence,and, especially,~g>géntal values. :
: . " ' .. : o : S . Y
. . r . . R ComN . }. .
Lt - Fouryaspects of the skchooling ‘précess are suggested by current «tesearch
2 ) . 3 ¢ - . . K LS ) “ )
‘@ . . . ) . . - ro ! i . . ,

. . . L - - . f . . . . ’ . 3
* and our introductory discussion: (l) grade performance (e.g. Sewell and

-

-

- T [N ’ . . . e
. T ~ Hauser, 1975)5(7)curr1culumplacement(e g Hauseret al., f§?6'-AlexanderLl .

-and’ McDill, 1976; Alexander et al.b 1928), (3) involvement in school activ-
& . . ” B
77 ™ ities (e.g. Otto, 1976; Hanks and -Eckland, 1976; Otto and Alw1n, 1977); and -
(4) several subJective schooling outcomes, 1nclud1ng’academ1c self- -esteem

‘--'

) ‘ (Brookover et al., 19631) loc%s of control (Gurmcet,al. ,‘1969) s and expegé:ed

*
[ \“ Vt

¥ educational and occupatlonal attainments (e. g. Sewell and Hauser, 1975;

kX .
Alexander et al., 1975, Hout and ﬁorgan, l975) A S e
: v ) T e
In the péesent analysis the category of sociag origins includes the

£ .
' student s race and sex, his (her).father s and mother' shoccupatxons,-

L)

. : father s presence (absence) in the home ‘the educational level of the
: : A W 4
household head, famil% income and the number of s1blinbs. These variables - -

‘

exhaust most Bﬁ?the%social origin characteristics found to be important in

e : - ' "o, . st '
\ . M \ . ) '~( P . . \:.', > % .
- social mability. research (Blau and/ﬁuncan, 19675 Puncan et al., 1972; ° T
e ST - . S S o :
Sewell and Hauser, 1975) 7 ’ .

v
L.
hl -

"-l..

LA . - - oo . .
,/Ihe effects 1mplied by our model and thé foregcing discussion are

: ' estimated separately for categories of race. Prior research u31ng these

“...\s

o, ” - and other Similar bodies of data have found noteable lnteractlons
/ race (Hout and Morgan,:lQigi-Porter, 1974;'Portes and Wilson,'1976; “
2R o . . --. . -,3- .
* . Kerckhoff #nd Campbell, 1977; DeBord, Griffin adnd Clark, 1977). We .

v

[ . ’ . . ' - s ——
. & N . : 7] R @
. » . - . . . N
LY : ~ . .°- \ . o

c e . ) .
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* < . A ’ . ’ T . v ; - . : } -
_expect -t £ind ‘two- types of interactibn. FYrst, to the extent that the. S
px - ) .‘_I - & - { . ; - : o C , -
conditions of the home environment proddce‘différences-in parental values
.‘ - 3 e - _ .- ) < . o >
by race, ‘we expect to'flnd d:.fferlnc determlnants £ parental values aver = . /’

. .
raczal categorles. Second;\parental values may affect dlfferent éspects off~
-\

- \ « <

theadolescent schooling experlence dependlng on the race of the child, and to -, .

"‘*15' . e . Lo . P ‘D

the extedt thaf this happens, we expect to observe inte&actions by race. ¢ . .
. N U i o

Although some - of the. literature cited above w1th regaré to race 1nteractlons

~ '-\_.

v . -, e _ .
has also reported some inberactﬂgn; by - sex, we assess only the main effects

) - . .'\ -
of sex w1th1n-rac1al tegorles. b4 esseptially pqoling fﬂe data for malegL/ .éi’

and females w1§h1n racaal groups we ignore whatever meanlngful dlfferences s

.‘
-

amay'exist between the sexes in the effects of»social_origins on parental.

. . . . ST ey R . . K

values and measured intelligence, their subsequent’ effects or aspects of

¢ . R N

.

‘the schooling process, and other parameters-of the model. However, we .

belleve that th1s sacrlfice of detail is warranted glven our. substantive . o
; / ) ° .
interests. in addicion, assessing the parameters of ; ouxgnodel w1th1n

groups ;;E§5<c1a551f1ed by sex and_race 1n the §£esent sample would reducé
the subsamples to relatively small sizes.(e.g. there are only 76 black
o _ kd

males in these'data). So 1n the 1nterests of producing" relatlvely stable

i . y:
parageter estlmates we have’ llmlted our analyses of interactlon to those N
whicﬁﬂoccnr by'race.v N - *
The Sample and Measurement of Variables i
’ >. o
We use data from a sample of, 460 adolescents and their mothers from : S

- \r\ . ) ‘.
the 1973 population_surWev of OuISVIlle, Kentucky publlc hlgh schogl }

.
- /
-

twelfth grade stndents. These data are described in more detail by Hout
and Morgan (l975) The.measures come from three souxrces. First, verbal_ R

.

1ntelllgence scores -on the Lorge7 Thorndike- test (obtained during the ninth

. . ‘“. . ,,.. . .- . : '-’ v._ .



r ” e = PR J\:‘: 3 » - ) 2
- v X ". . R 1 . \‘ - - . .
- ~ .
. ! - = M . lg N . °
.:-3,’ i v .. - © < . g
- "~ grade)- an64cumulative érade point average were ‘obtained from‘school_
P . .. \"- . . B ‘_' - ‘ - * - ' 5
. - . ‘kecdrds. Second 1nterv1ews with mothers provided measures of 1972 ] &
< |- o = ’ _‘r) < r
o \famllYfincome, mother s ogeupatlon and-_ her responses ‘to indlcators of .
o " . Ry )
. péfﬁntal‘VaIﬁes"QSEe our disegss}on of the parental values ﬁeqsures.

Below). Tﬁirdj a school-administered student questionnaire’provided
" » - . . « t

.}. '. v N . .', % . . ] .. - . \
.,y?-, . measures of the number of siblings, father's occupation, father's

'w. - ) e . '.‘ . ) o . - L - .
| " presemce (absence), mothér's and father's education, stédent expected
) | S ' . ‘ ) ’,v. . o §'_ . ) ] "_,’; o
. : education and occﬁgetiqni'éurriculum placement, involvement in extras ’i}
A ' - . - . - . 3

' currlcular activities, and responses to 1tems measurlng academic self-

-

esteem (Brookover et al., 1961) and logus of control (Gurln et al., 1969), 4
. ¢ -
= Variables measuring eﬁucation or expected education are expressed

N ' ! - - e vl Dl . s
- ¢ -/ » . v S 2 S N

. . <A =
in years of schooling,” Occupational measures are transfdrdat;ons of the -

. . - - Lk
. . - e -

detailed Census occupational classification into Duncan's. (1961) SEI,

with the exception of mother's occupation which is included as a set of .

: ~
. L3 . .- .
.- 3 . ) . » . o v -

.. two dummy variables representing blue-collar and white-collar.categories

(qohworking mothersfcomprise.the omitted category). Family income is. "j

- - N 4 . ~ . )

expressed in twthhousand dollar units._ Rart1c1oatlon in extracurrlcular
Nad

U o K - ) ' ’ : ‘ !
act1v1t1es is measured as a sum of reported 1nvolvement in- elght act1v1ty

.areas.sb Curriculum placement is an or&inal;ranking of votational or

. y -
- ! PRI . -

~ ' commercial%courses,(1ow), geﬁeral courses‘(medium), and-college prepar-
— . . . e » 5. . \
atory courses (high). Finally, we devote’ a’separate discusslon to the

’

. , N . N . .
. measurement of pareatal values. | ¥ 7o .
5 SR I s, ’ B e,

- .d L - - N . ~ i o . -

. . z Y .

- - o ~
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'} ‘anental values as thOSe standards Which ”paren would most like to'see
- £y % b . S .

~ - < fo LY - - -
~/ ¢ ~ .
/ i . ¢ . -
- “ - .l ” . . -
Lo, e L., -~ 14 )
| (' . }
W, e w . . o . , ’
- The Gonceptualization .and Measurement of -Parental Values : . . 0
. - L. . - a 4
b3 -

’

Kohn (1969)‘conceives of v}lues as'"standards of de51rability" and

v ot

2 . A
- < r_ °.

. embodied im their children s behavlor.__ (Kohn, 1969: 187 ThlS conceptionr
RN '/ v -\ ‘- / - '
. cOnferms to the general.p;opertieé Rokeach 61973) a551gns “1ﬁstrumental"

-
- - L ®

i contrast to "terminal" valpes,‘the ‘former hav1ng to-do with desmzable

e - -t & 4

modes of conduct" and. the latter with desirahle end—States of %xistenee.,
. Lo~ _ i P’
I' . ) % .
2
condition andbdirect the behavior of those who. hold them, and in the case,
). .

of parent?, affect the nature: and content of their interaction: w1th their :

- ¢ - . -

~4 -

- ) - . -

the capacities ‘and performances of children.

- As we noted,earlier, it is a major‘thesis,of Kohn's work thdt parental

values:and orientations originate in the structural'imperatives of the

1

working c0nditions associated wit parental socioeconomic position. “Indeed;, .

<

the relationsh;p between pareJ{al values and "soclal class - p051tion" has

]

beengﬁggzi;edly gemonstrated (see Kﬁhn;'l97§), and the existence_ofza rela—

. -~ - .
Y Py - s -

. tlonship, albelt a modest; one, has remained essentially unquestioned .even
, . . _

N 4

= in cross—nataonal comparisons (Kohn 1977 xxxvi—xxx1x) I order to-
: . ~ - * .
examine’ ‘the the51s that thlS relatﬂonship is implicated iﬁ the transmis51on

. of advantages and disadvantages of social position from ‘parent to Chlld

‘we have replicated Kohnﬁt measurement and Scaling of self—direction/

Q . 5 3

'conformity as closely as possible.' Kohn-s or%ginal questionnaire items o
-'\\ . z . . ' Co. . ' ' ' . oL .- -. ¢ Q“

are as follows:’
: [

: ‘7-. ’Which three qualities listed on this: card would you say. are
" the most deszrablg for a-: (boy, girl) of (child's) age to have"

1

r

chlldren. Variatlon An the criteria of desirability which parents ‘have ‘for-

their child s conduct should therefore produce corresponding variation in-

(Rokeach l973 5~ ~12) A central property of this conception is that valuesr

A

~

-g

b

.-



- | R bi 7Whlch-one/of\these threeaisathe most desirable of a}l;X‘ e
) ‘*/;'j§~c'. All of lhese ‘may be deslrable, but'could you tell me:wéich |
| - . three you consmder 1east 1nportant? . ?~ _v , \\ _ .
| :ézlf '5‘ ‘ 5 Ané -which ‘one of these three is least imgortant of all” | .

Py

o R l) that ‘he has good manners. . ' S - .

G B ) that he tries hard tozsuccbed v °
. < N o o - -3
o . 3 thatAhe is honest A s : : o=
. . - ~ . . Q”‘ : . 3

g? that he.is neat . and clean. ] ) . .
_ J that hexhas ood- sense. and sound Judgement. o - -
ST ) 6) that he'has éelf—conijoi v\if”ﬁfl | '
7) that he acts like a boy (she acts like a girl) should
' é) that he gets- along well w1th other cnildren.
9) that he obeys his parents well. #
10) that he 1s responsible.

o ' . 11) that hegis c0n51derate of ‘others. - _ - o -

2

12) that he is 1nterested in. how and why things happen

e

- 13). that he is a good student.6

<
rd

Kohn;s measﬁre of‘self—direction/congormity is based on the results
L. of a factor analysis of these thirteen 1teis (Fohn, 1969: 58) ‘Usinga C
, - “
vmaximumrlikelihood fattor;analysis procedures (Joreskog, 1969; Joreskog\
and Serbom, 1976), we attemptec to.replicate tHe factor Rohn identified E

-

- -

as self—directlon/conformity in each of eight independent populatlons
.. < . e 5 . . . . ! s .

' for which we have data.- These—analyses and the descriptions of the popu—_ .
. . . X 3 . - . . -

A ]

lations-involved are given in'Téble 1. As can be seen from an inspectionqd

= Le . ’ - . 3 N -

’ : : e
. < .. :
Insert Table 1 about here S
. S .

T : "_r. ’ ",, . LI - -

A

of the table, with the exception of tne l975 GSS fathers, there is support"ms

o . T
for the self-d1rection/conformitj Factor in these—several populations.7 "

.- ‘ ) g

R Therefone, contrary to the suggestion made by’ Wright and Wright (1976:531- 32),

- . ... - s s

RS R e T

oA



./¥

e

. however,, has shown thd% mothers and fathers hold essentially the* same values .
7e >, > - T )

*
and Sorbom and Joreskog (1976) for discussions of the simultaneous)factor

popgaatiOn (see Joreskqg, l97la) S - "w' \Qkf .

50 T .
D . : N A B
.o R 16 . >0 R
¢ ’ '> \, - _,“ \ T e - '-,\v. =
‘there appears to be a replicable dimension® of parental valuation involving -
—.~ - i
—_—

. self—direction/conformitg which may be constructed'in the'examination of  the )
. - D T sy IR -
'hypothesisathat parental valueé are eXpressed in the~capacities and performr_; '5§£

ances oflchildren.8 An improvement represented by our measurement of parental

-
~

values over that predominantly employed in p?st.research is ‘that we use the.
Pad

R

w v

Halues of mothers rither than fathers (see Kohn, 1977: lii) ' Maternal values , ‘f:

are a more precise indication of parental §Eandards for oyr purposes because'

.
~ . - . =
< . ’ o ,("

~mothers generally'al&ocate more time than fathers to _the socialization and _ -

tutoring of-theif*%hil:ren (see Hill and Stafford, 1974). Xohn (1969:20-24),

<V.‘;' ‘8- L : -t - : =

for *heir offspring, and'the resulfs in Table 1 indicate that, in general

v - . . -

“there are. few differences in the patterns of loadings-of value indicatdrs on \f";

5T

the self—direction/conformity factor.for mothers‘and'fathers:: Sti%} inasmuch,

L4
N . A} \
Pl
- & [

as we measure the values of the parent who 1is geﬁerally more directly respons-— "

ible for child rearing, we . proVige'a stronger, test of the hypothesis of the

intervening role of parental self—direction/conformity values ' ."'f\; 7
. J! , . ] N / 9 - N ) . -3
In order to obtain factor score weights for the parental value iﬁems : JK-

that would not capitalize on the sampling- variability of a single sample, "
. = '

we obtained factor score: weights fer a self- direction/conformity factor

-

derived simultaneously in the data from two populatigns. (1) the 1973 T X;] )

Louisville mothers and (2) the 1973 'NORE-GSS mothers. [See”Joreskog (19716)

L

'model and the méthods employed to perform such analyses 1- Our analysis

¥ )
reveals that hoth populations may be described by the same factor pattern.

> ~

The weights-used'for the. items “in 4.linear composite are A‘/wi , where A
/

As the factor pattern coeffu@ient for,the itn vafiable in theosimultanedﬁs

model and wig is the res1dual variance for the ith variable Ef\%he gth
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) :
! The means -and standard deViaG&ons for the variables in our:analysis

°

'r“"?indg-_'»_. .

-

_ are given 1n Table 2 é@e Similarity of the standard‘deviations across

\ ’ racial categd%ies'indicates that thereris little tojb;/gained in precision

T e by using~metric coéfficients, so we use standard-form coefficients to

':, assess comparisons of effects both within and between race categories.'
,-

& results of our regress1on analyses are given in Table 3. The reduced-

. o .
2]

equations implied by our model are presented separately for bldcks

. 80 .3‘ . .;
an whites. The first column Qf each panel of results contains the effects

o

sy
- .
[ Vel

- ‘- Inserf.Tables 2 & 3 heré ’ -
o A _ .

. ) 2 mem——— —— —

- . ) .'- V4 Y . ' e e
L  “of social origins and measured intelligence on pdrental valées, and the

S L v : R &- .
- T second thro h the ninth columns-contain the effects of soc'alxorioins,a

_ measured intelligence and parental values on the schooling variables. -
= g ’ ' ~ | : i
AT Social originszégarental vaiues and cognitive complex1ty. Among the
e d . X
i sbcial origin variables, father's occupation registers the strongest

influence on parental values, and this holds regardless'of the race of .
. . 2
" %he family (although the effect is stronger for whit than for blacks).

)

N\ This result confirms the findings of others (Kohn, l9 9,. 1976, Wright
.agd Wright, 1976) that where the father is engaged in work which is

accorded higher levels of occupatlonal status, parents- value self direction-

and devalue conformity in their'children. This finding, especially for

- ‘ whites, is particularly impress1ve given the extensive controls we eﬁﬁioy

for numergus social background characteristics: Our results. suggest that,
- V' d

. : T4 -
;‘ the positive influence of father's Q}::Ehce in the home for whites),

while a variety of backgrOund variables nay modestly affect parental values;

\hl



uwly,

sy

Q

ERIC

Aruitoxt provided by Eic:

~ -

-parcntul*vulqeéivquation is generally yonsistent with racial variations

., N : 18 : : .
lﬂ is thL status of tbe {ather's occupnt;on which is of predominant
fmportance, : ﬁuxdiu5 which is COHHlHCLﬂt w1th Kohn's (1969 f9775 1ntér-
prEtntibn of suciul ClﬂSS influqnces on parental Qesires for chiLorens
behavior.”” Finally, we note®that the stronger effect for whites im t

-~

-

2 .
. v

1n thc salxvnc\ ol q0r1dl or1g1n§ ior a vquetv of outcomes, wherein

e - a . - .j‘i"\ S
-qocill backgréund is relatively more lnporfant for xhites (e . Hout and

- - : B N N
Moxgau, lﬁ75 Portus and ersou, 1973, eBord et al., 1977) SR

) : ’ . % ' .-
Race not onl&c&nteracts with socioeconomic status origins in the
. . . < . Lo . .
determinat fon. of parental values; it also exerts a "main effect" worthy

2 : . . .
’ .

of comment. . Enployiug‘stuu&ardizatiqn techniques described yin Althauser

and Wléltr (l“@ ), we. can assess tHL LOHbQQUCﬂCPb‘EEéTaCQ for.magkrnal

e »2

valuatxoniot scli—dircctlou/coutormltv. Pslng the metric rebreSSLOn coef—
. .
flClCﬂtk (not shown in Table 3) for blacks and the means of "the predictor

-

variéblcs‘{or whites, we muy producc\an expected' LEVel “‘of maternal

valudtion on the assumption that blacks resemble the "average" white in

our sample. This vields an expected black maternal valuation‘%f =3.57

ef cenventionil white standards of cenduct (e.g; obe@ience, being neat

lower scores” indicate greater conformity), a value which is roughly
¢ & . ; i : v

or
-

=z .
oncq\ali ot a« (bIde) bt.mdard du‘llatlon below ‘the observed whlte mean% -

\

level of parcutal valu@%ron (bCC Table 2) BlacL mothers, then, tend to.

- S . b i
- a

devaluc self—direction compared to white mothers, even after adjusting‘

.

L i N V-4 YOI
for rdtidl d rences in social origins.” " Black mothers are undoubtedly-
. . . ) B . . T

g

-«'

v - . . . ]
JWJTL<©1 the 1A stitutional obstacles to-socioeconomic advancement confronting
< . -.' . . N . ’ .
. - . 4 R . .
their cht]dreu. and given such knewledge, these mothers may value Yconformist
~ -

“ehaxlor‘ vn “their ch1lgrtn in the hope tyat the adoptlon and. e\1ibrtlon

.
A

a



- p051tlons. . . _ : _

and clean) bytheir offspring may to_some degree mitigate the disadvan-

tages of race. While this }s purely specul%tive,‘pf codurse, it is quite
consistent with the arguments and data preéehted by Porter (l974),‘who

. found *ha., relat}ve -to whlte pareﬁts,_black panepts stress conformity

o~ ; mbre beav11y.<,Additlona11), in Porter s (1974) Progect Talent sample

-

. -

t

¢ T &oﬁfoqmity.enhanced the ambitionsg academlc performance, and educational

’ attainments of black males. It should be emnha51zed that,our measure of/,
N e .

parental values reflects naternal standards of desirable conduct, ‘but we

. 3

note that Kohn (1969 59) reports that.black fathers also

formity to external-staﬁdards more than do whites of similar class

. ..value con-

(AN

rl . . .
NS , .

- _ .
-Interestingly, we find no direct sex effect on maternal valuatiom,

suggesting that mothers value self-direction/conformity equally 16 the

‘ v N ’ . .
behavior of their sons and daughters.13 the present analysis there

-ldoes not seem to be' a noticeable sex-rol ’ae'in definitions of>appr0p—

s -
. e »
~ . - — A Y
PR

riate behavior, a finding consistent with the absence of sex differences in

. .
- ~

parental ehcouragement to, attend college in these data (see. Hout and

Morgan, 1975).

If'self— Erectiﬁé.parents do provide a-more'cognitiyely ;omplek_hoﬁe
environment (Spaeth,.1976), then net of social origins, parental values

should directly stimulate verbal intelligence. As noted above, .hovever,

we cannot directly assess this hyposgeiis because of the temporal aspect

df/our measures of verbal intellience and parental values. Therefore,

we will not comment on the igtelligence-parental values coefficients in

our analysis, except to note that the results, in Table 3 suggest that the
net association between_the.;ﬁo variables is virtually zero.l4"Unless there

sare reciprocel effects of opposite sign between the twoivariables, these

.3

-4

s
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data essentially suggest that the two variables, as measured here,.are °®
R & 3 . N . X . . Y. . -
< causally independent.ld L. "

. ) // : ' . o ) )
Parental values and schooling experiences. Academic performance,
. - N ’ » - ) : T
curriculum placement and invelvement in school extracurricular activities, |,
R ". B . ’ ) o . . . , - *
beingicumulative results of daily performanée,in the social organizatibn:,

-~

fof the school, are all important aspects of the adolescent schooligg .“

’ <

.experience. Taken together, these variables index the chiid#E#eXﬁbsure eb

to increasihglj\complex socialization efforts, both cognitive .and non-
. o .

()

’

cognitive. If self-directive parental values affect the.school—Based' - -

- -
-

experiences of the adolescent, then wé would expect them to surface in
LI . - : .

one or more’ of the‘spheres of activity measured in our data. Earlier we

reasoned. that the greater valuation of complexity among self-directive '3 -

L

.parénts should predispose their offspring to ”combleﬁity—;elated" schobiing
choices, but should not necessarily inflﬁen;e course marks. We find some

- o I > <y e
support for our expectations in Table 3. Curf&culum placement and involve-
. . Y ud - . - . . . ’

ment in school activities, but notfgrade point average, are somewhat depen-

dent upon_maternal vaiues for white  youth. For this ‘group self;direcﬁion .. _
. . + o .

values increase the likelihood of_placement in. the more demanding college .

preparatory cq%ricula and the amount of activity involvement. -Théfefore,

Tm#fernal sglf;direction/conforqity value;jdé Serve to tranSmig sg;; of the ,;,/

'i;fluénce-of;socia; backgroundl(especial}y fathér's occupational“pqégtioh)‘

on ;he;e‘two\dihensions of”the s;hopling'ekperienée. L _‘,”f oL ?_ﬂ
-~For.blacké, ;n the otﬁer hand, it is measured'iﬁteLiigencguwhich.is; ;.

the dominant ‘influence on all measures of the schbél gkperipnce——gradeé, -

’ curriculuﬁ;éﬁé;activities—-bnt~for whites this is the caéééfgr.gféde
: : ; S . oL

performance only. Among black youth, then, it is clearly the capacity

s

N

for cognitive complexity (measured intelk%;ence) rather than parentai .
.
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desires for complexity that affects the aspects of the 'schooling-experi- .

ence assessed here.. Among whifes both are important,.although.érades are

not affected by parenéal values.

‘v

4

The absence of an effect of pa;enﬁal values -on grade performance for

rd
-~

either racial categéfy;has at least ;wo"possible explanations. Béing 3

"geo0d st:‘,uclent"iI entails combining both confdrmist (proper classroom conduct,

respect. for teachers, eté.) -and self-directed behavior (personal diligences;.
: el A S . :

motivation, intellectual curiosity, etc.). Since Kohn's conceptualization

- .

of parental-values puts these dual Eéndencies in opposition toc.one another,.

their joint impact cannot be assessed. A second possibiiity rests on the

observation that a high. grade average traditionally hag been the major social

" signification of -academic succe§s during adplesence. Insofar as parental

values can influénce this sﬁccéssful‘perfofmanée, parental valuation of
~ . .. - ¥ » B

success would be the més; directly relevant value, and as we noted earlier,.

tbié.is not a definihg'chaFacte:isqic of Kohn's scale.

. The finéinés Qf’maternal ?aluifion.effégtsﬂon activityzinvolvemeﬁt

and curricuium"ﬁlacemeﬁi:gor whites 6ﬁl> can ‘possibly S; explaiped‘by the
T S . . FANEN
fact>that most of Ehe black students in.the.Louisviyié §chodlsqattended seg-

~regated_innefhcity schools. The gréétér'élienation of these SChools'f:om

. their communities,is wel;—knownlke.g. McDill and Rigsby, 1973), suggesfiﬁg.'_ :
| : = g >t e ; ) :

~ 3 o - . :

. that they provide fewer channels for parental input into their childrens’.

<,

schooling expe:iences; Our findings iﬁdicatg‘thap, at least in'bur_sample,

- 5 - —_

as an arena for parental value implementatio:/fhe’schodl’getting i's more

available for ﬁhite.than black_parent§. In principle it is poggible‘to

\ . N P ’ R . . - '
.- s . . . . . ; . . .
séé;rate-té?'effects of a child's race from the school he attends by analy- .
zing our model within schools (see Hauser et al., 197%, Alwin, .1976).  HoweverK

N

.in the prﬁsent_sample»fhe'degfee of racial ségregation in the’schQOIS'prengts

~ A}

.
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& may ltself be 1nterpreltd as an effect of parental values, or perhaps more

22

-y .

the unconfounding of race and school. i

Pareﬁtal values'und the subjective‘outcomes of schooliné. The final.

four columns in each paqel of Table 3. ‘indicate that the student s locus of

control, academlc self -esteem, and expected attalnments are all unaffected
v - w4

by parental'valuation of seférdirection/conformity in these data. This is

1

the‘case for both racial grouos.{ Again, it is the capacity of the youth

-~

for cognltlve complex1ty (measured 1ntelllgence) which provides the strongest

influence ‘on these outcomes for both_groups. As we haVe 1nd1cated in the
- N , . ~ ( .
.y ) 3 . .

previous discussioﬁ, the effect'of measured intelligence'in these equations

L

d L]

-

I
-

generally, the ramlly envxronment, as least to the extent that these factors

‘ are impllcated in eéarly cognitive development (Bloom, 1964 Wllllams, l976)

However, the preéent research cannot.address these issues. -

* Our flndxngs regarding locus of control‘are somewhat surprlslng slnce,

among the measures 1ncluded here as dependent varlables, it is locus of con-

"

trol which ostensibly'shares the most'in common with_Kohn s measure of -parental

self-direction/conformity. Tn Rotter's (1956) original?conception‘of'locus"

of control internal controlvrepresented the'belief that'rewards'follow direct—

iy from a person's own oehav1or, and as such it 1s slmilar to Kohn s conceptlon

4

-

vu/ ' '?of self-dlrectlon.‘ In ‘the Gurln et al (1969)/adaptatlon of Rotter s scale

' onticipated, but perhaps understandable._ WeAfavor an 1nterpretatlon similar -

.\)

ERIC

Aruitoxt provided by Eic

(which we use here),_the»meanlng of internalvcontrol Shlfted moxe toward a

sense of competence or personal efficacy. Given this'clarification; then, .

of our measure of locus of control our f1nd1ng that "feellngs of. competence"'é »

among hlgh school students are strongly affected'by meaSured 1htelllgence,

. - -
“e

but not maternal values, is less surpr1s1ng o 7- -

The results for expected attainments in Table 3 are also somewhat un-— -

., - - P



to the one we~advanced for the absence of an effect of parental values.on :

N4

‘tor, tries hard’ to succeed" in Kohn s scale is Virt lly unrelated to the ,:57’

'foVerall self—direction/conformity factor (see Table l), a'

. dicator ' good student is assoC1ated with ‘the conformity pole of the scale.

-that parental valuation of self—direction/conformityiis not responsible for:.

SN

) grade'performance. Achievement, and therefore achievement expectations, in

» . ‘

fAmérican-society may involve'conformity'as much as it‘does initiative,

- ingenuity and creativity (Gintis, 1971 Porter, l974). So, conventional S

&,

criteria of achievement whether grade performance~or expected attainments,
$

may be valued as, highly by parents with conformist—oriented values as. by

those valuing self direction. As we indicated previously, the value indica—.'b

the value in;

s These factors, coupled w1th the: persistent findings regarding the role of L

- parenial encouragement variables in expected attainments (e g« Hout and

-

- -’

Morgan, l975- Sewell and Hauser, l975), may suggest the importance of addi— |

4 ? -
tional dimensions of parental valuation necessary to account for parental

nfluences,on the schooling'process.v In an event, our'results do indicate

m asured here. ¢ - >
.fS- ry;and Conclus1ons . - o '»,f o ,'. - . _ : - oL
The. purpose of this paner has been~to ascertain the degree to whichn S
et . 19

' parental values, measured in terms--of - Kohn s dimension of self- direction/

.,
-

S, -
b a

conformity, affect a variety of aSpects»of the schooling process. .If_ C 7;

'parental values affect facets of'the adolescent expefience,,they may be

implicated as mediators of the well documented efﬁ%cts of social origins
on adolescent academic and social development.t we will briefly review our
. S

findings here and then comment on the1r implicatiOns for future research.

- e

S &

25
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First,i

-

-

.separate po

conformity

- " children.-

our analysis of Kohn's parental values indicators in eight e
J

pulations strongly supports the presence of a'self—direction/-

dimension in parentai desires for appropriate conduct in their

’ e "

We . concLuded that the*hypothesis of factorial invariance across ,

B \

.populations with respect to the'dimension of self—direction/conformlty is-

" tenable, but we did not fqrmally examine this hypothesis-(see.Kohn [1977:

xxix] for a discussionm of\this issue). We'believe that further examination

=L

N : : ; , - . .
of this issue is required, both among and within populations of interest.
Specifically, it may be of" practical value to examine the invariance of

_ Kohn' s self direction/conformity factor among ‘race and sex groups. Our

use-of a single set'of item weights for both racial Categories and both

R
o

3
~
- .

sexes in the present analysis has facilitated meaningful comparisons, but

the relatively weak determination of maternal vald/s for blacks and the .

subsequent

weak effects of parental values for them as well may snggest

the need for a separate conceptualizatiOn of\ﬁohn's value indicators for-

T

N

blacks.' There may be little a priori Justification for an alternative

‘ "groups may

) but in the

«

,bconceptualization of Values for blacks, but we imagine that in principle;

-

differ not only in their Ievels of self—direct1on/conformity,

r .

definition of what constitutes self- directed vs. conforming

behavior as well. This possibility awaits further investigation.

. . / .
Our second magor finding is that, consistent with Kohn s (1969 1976)

Cy

and others

~

-occupation_

—-—

research,-our analysis of the Lquisville data reveals father's

to be the primary determinsht of parental valuation of self-.

had

%M .

diréEtion/conformity within racial groups. This findingfpersists, despite s

our extensive contrbls for’ several other social origin variables, - and we

than those

- view this’ -as particularly important 1n that we use maternal values rather

of the father, as has been the case 1n”most previous research.

3 -
: . . v

-

od
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has not dealt with the link between the social structural'position of men
- and the values'bf'thefr wives (or vice versa). It is reassuring, thggefore,

,e

. . 0" i«
V'that‘in the present analysis the baSic social poSition—parental values rela-

N~

tionship holds, despite our use of maternal values.T-FurthermoreE as we

-

argued above, the measurement of maternal values is directly pertinent to

i, -~
>

an examination of the hypotheSis that parental ‘values are expressed in the

capacities‘and performances of children, since mothers appear to be‘the

‘e

-

primary agents~of socializatipn in ‘the home. The finding of a causal
dependence of maternal values on the father's occupational position, we

- . - K Y . _ -
_believe,bprovides an even, stronger basis from -which to’argue»that parental7

'values are implicated in the transmiSSiOn of advantage andrdisadvantage

1from generation to generet\on. A corollary to this finding 1s that, con-

f‘ oo trolling for differences in social origins, black mothers tend to value
. « . .
conformity'and devalue self-direction more than do white mothers, a finding
- e ’;‘ . kY i ) ° . ., N .

- - - RV

- . - . 2 . BN
-

which.is also consistent with past research. .

s N ’
- o -
. - -

ﬁioﬁr third majorsfindingﬁisfthat‘measured intelligence is consistently
more important 11 mediating the effects of social. origins thanareparental

.. ;elffdirection/conformity values: While this finding is not particularly
| ’surprising,:it'servec _c'underscore the merits of an environmental complex_

: - o
' ity interpretation of the adolescent schooling experien

- .the capacitz-for_handling envi%onmental‘complexity (measured’intelligence)

that’mediates the effects of social-origins on aspects of the schooling

’ - experience measured.here. Parental desires for complexity in'the,behavior
of their children do.affect some aspects of the schooling prOcess-for whites—
L] : .. ® -
. act1v1ty involvement and - curriculum placement——but parental varue effects

". o . Tf's"

never surpass the strength of the effects of meaSured 1ntelligence in, our

e '
x| . . : ! v
Q e . J - : . : . T -0
. 7 o : . . . RS ' : - - - .
: . .- H : . . . ..yl : . . . o
Aran . " v : ! ) ' ’ : T _‘ . ° . . . .

_~'_ Most of Kohn{sres earch (except for the Tirin study; see Kohm {1977:11i])" =

‘_is primarily - "
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LN

We explored the poss1bility that some of our null findings regarding

(D]

“*" the effects of. parental values were the result of randgm measurement error -

C. : s ¢ ’
R in the measurement of our theoretical constructs.. Specifically, we. corrected
. \

'the correlations involving parental*values, locus of control and academic

7 -
-

,self—esteemhfor_attenuation due to random measurement ernor‘(see_footnotes
&;and-7)},reanalyzinéqth:ﬁresulting reIationships.toﬁperuce disattenuated
'»estimateslof ‘the effects presénted in Table 3. _Although_the magnitudes of

‘-.the significant effects changed our results (not-presentedihere)'indiéated
_lessentially the same pattern zf effects. - - ‘_?‘ _-.,_ |
. While we were able in the present‘analy:is ro isolaQe several aspects

of the scholling process which showed " some sensitivity to parental child— :
.rearing\vélues; our findings on the whole do not provide strong support for

the‘hypothesized linh between'parental social position} pareg}al values "and

T~ the adolescent schooling experience.. We emﬁﬁasize,:however, that in many

respects ouri analysis does not, address the hypothesis on its own terms.

For exammle, we'are unable to capture=variati0n'in parental values during

"‘{(/ .. . . R,

'pre—adolescence due to limitations of dur data, and we ‘are therefore essen-

<

l.tially ignorant of how these values are transm&tﬂed to children.“ We have _,v

”'noted that the strong effects of meaSured 1ntelligence in gur analysis may -

fh_ : “in part be 1nterpreted\in terms of the influence of parental values on . .
“ & .

cognitive development at an earlier stage of the life cycle. WeYhave also

'indicated that there may. be other_value dimenSions, e.g. parental emphasis
. .' [ 4

.on’ achievement, in addition to self-direct1on/conformity which may be -

R IR
- .

3*necessary to acc0unt for the influence of parental valuation on seve;al of
e “the‘schooling‘variablesvstudled;here. These clearly represent ‘themes which'

P

’shouldfbe“pursuedfin future research.. o ] .

N
¥
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-

erhaps a broader conceptualization of the influence. of the family is e

L] -,

required in order ‘to account for family socioeconor*c origln effects on the

schooling/variables studied here. In particular, we believe Spaeth's (1976)
' 7 . ' : o - : . :

' % 1 14
concepedalization involviqg/complexities in the total environment, rather

_ than Just those relaz’d to the parental work env1ronment, may provide addi—

' tionab\insight into the undertanding of how family socialization affects

school experiences. In addition, a more general conceptualization of family

-

“effects would encourage the integration . of the- several theoretical perspecl\

) .
utives on intergenerat%onal linkages discussed at the beginning of this -

paper.

' Given the selective. nature of parental values effec\i\ln our analysis,guw

3
.

‘%?b



. " \7\ * . Footnotes S Qo '

l. Kohn, of course, is not unique in assuming that parental social—
. / . .
ization is responsibre for variations in adolescent achievements.- Rehberg,

Y 'Sinclair and Schafer (1970), Bowerman d Elder. (1964) and others-
= & e

E have presented conceptualizations and/or empirical data purporting to P
s ( %
o demonstrate that -particular socialization practices affect(adolescent
__-.-__<~-- . > % N )
N ;' '._achievement variables.' This body pf research, while pioneering,-nonethefgyi

2 ~ - . : . - A

less. suffers from'particular deficiencies'of-Sampling, measuremént:'and'
‘?i o 2"interpretation (see, for example, the earlier assessments of ScanZOni
- [f? 6] and Kahl [1965], and the more recent brief IEVleW~by DeBord.[1977])
More importantly,,much of this research is only marginally useful fort,
explaining why children from high-status'families generally have more
1successfu1 academic experiences, precisely the issue addressed in this
_paper. For example, unlike Kohn s dimens10n of. self—direction/conformity, >
.several of the socialiaation practices studied by others “(e. g.~Rehberg et ai.,
o ;_1970) simply do not exhibit much. social class variation._.i
2. . The Lynds (1929) in their classic Middletown study,/uucovered
roughly the same dimension of parental child—rearing values.‘ See Wright .
_'and Wright (1976) ‘and Kohn (1976) for recent successful replications of

';fKohn S basic finding,'and see Koh_;;1977) for a reView of’ many studies'

'dealing with this issue. o T L
T f.‘f : 7:3 Kohn s ideas about parental working conditions, values, and the ]

. . . ol f" - . * - e
future positioning of sons and daughters in-the socioeconomicrhierarchy

are ‘explicitly employed by the. radical economists, BOWles (lf-@

4 e'i and Bogzes and Gintis (1076), in their interpretations of the reproductioniil';

T of- socioeconomic in?quality across generations. But, once again, no

: empirical evaluations bf the linkages are presented . 'fhh'_ ':,_ T

!),
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'"“‘*4fj“Tﬁe“four—item*self-esteemwscale“haS"anrinternaIMCOnsistency"r"”~“““““—“*
S . _ - _ : ;

.

v

.96, BT

. . - N . .l ) ...-,.

N

- -

- ' Footnotes cont. ﬁﬁg
reliability of BOeand the five—i%em locus of control scale has a
reliability of 31 » _ . _ e o -

5. .The eight actiVities are: a) varsity or intramural sports or

-

girls athletic associations,_b) band’ cheerleaders, pep club, majorettes,

etc., c) school newspaper, yearbodk annual, etc , d) school subJect clubs,

: such as -’ sc1e ce,jhistory,.language, business, art,.e) debating, dramatics,
'n chorus, etc., f) hobby. clubs, such as electronics, crafts, photography,

_ etc ’ g) career: clﬁbs, such as Future Teachers, etc., and h) student

~cquncil,;school'or class_officer,_student government, polltlcal clubs.

6. Kohn's (1969348) scoring system 1is as follows: the most valued |

of all = 5; one of the thrée most valued,_but'not the_most valued = 4;

neither one of the three most nor oJe'of-the three”least.valued =.3, one
of.the three least.yalued, but not the least valued = 2; the least vaiued
of all 1. -

. o .
7. The zero—order correlations among the factor loadings for the

. \
seven populations.(e;cluding the 1975 HORC—G$S'fathers).range from .82 to -

_8. Wright and Wright (1976 531—32) were unable to obtain a pattern of

‘--.

: factbr Ioadings for respondents in- the 1973 NORC—GSS (regardless of .

/

hparenthood) which, in their View, ‘matched Kohn s. They concluded that

"this suggests, as one possibility, that thefe may be ng attitudinal or
&8¢ _ -Re [ _

valuational structure abroad in the-population to'conform to the dinensions

'1solated by Kohn." (1976 531) Our reSults uslng the l973 NO CﬁGSS data

‘i'(see Table l) and Kohn s (1976) results do not support such a conclusion.- ‘

o .
,\..

) Kohn s (1977) unrepbrted results regarding factoriaL.lnvagiance support

our,conclusion, ) ;-w

o

DM ‘ . . ) .



L s : Footnotes cont. \

'ff"““_“fm_“_“”gi. .oIlowihg “the rotation of Joreskog's’ (I971b) ‘exposition,” szﬁ;;;mm~~

A

- x? AT X2 K = 870.12 =~ 863 40 = 8.73, with degrees of freedom to d dk =

119 - 108 = ll. A x2 value of 8 73 with 11 degrees of freedom is not -

significant at conventionally lonrlevels of statistiecal significance,

thereby supporting the hypothesis of an invariant factor pattern in the

2 two popula;}éns and lending support to the procedures we have adopted.

-

10., Qur composite for parental values then is PVAL = f.879 yl +_.O94 y2 .
~ .369 3 - 1.071 y4 + 617 ysa& .286 Y. + .063 y8 449 g +:.301 yio_.

>

+ .314 + .722 y ., - .257 y13 Note that our score. ek\ludeS'item 7 due

Y11

to the absence of data. This will have little effect on our results, owing :

pe -

q@‘;to.the'fact that "this item loads poorly on'the_self—direction/conformity
yfactor in a2ll eight populations presented in-Tahle 1. -The reliability
~of the parental values scale in .our samplesig 604 (See'Joreskog,.l97la);
ll, We suspect that occupational status is acting as a proxy for Kohn s
-primary measure of occﬁpational influence, self direction._ Unfortunately,
we lack data on occupational self-direction and are unable to directly
' test Kohn s hypothe51s about the nature of work and values.' We can ’

,approximate one component of Kohn s measure of self direction, namely

”~

'substantive complexity of work with- scores reported by Temme (1975) Fora L

: .‘»_."every JOb title in; the Dicbéla'?}\of Occupatz.onal Titles (DOT) some
e = -

, 21 000 estimates were derived for the Job s typical level of complexity

' of work with data, people and thlngs.  Temme (1975) estimates the
average scores associated with the DOT occupations for each of the 584 1;,'
detailed occupational titles in the l970 Census cla851fication of

occupations. The 584 Census occupations explain approx1mately 75 80 )

,:»“tltles in_the_DOT. We then ass1gned these'§cores to. the detailed

percent oirthe variation in each of the.scores across the 21 000 Jobf“ij;”l R



_ N
Census’ codes “for father's occupation in our data and” constructed a’

and Schooler, 1975) In"pa 3

of the Duncan SEI measure‘we

. 4‘. ‘ . - . " . ~ . '
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affect parental self direction/cgnformity, but 1tS effects for both o

»
.

‘blacks and whites were cons1derably Weaker than the ones associated

s . v, - .' ’.h
with the Duncan scale. These Tesults in no way, belie Kohn 3 theSis

since we were unable to,measure_the remaining (and possibly_morelimpor¥

A

tant) components of Kohn's{conception‘of'occupationai/selfedirection——

.. . ) t

R
. -

-

routinization of work tasks and closeness of’ superVision.J Rather than
S . ..

employ only the single component of ‘self-direction (occupational complex—
ity), we, use'the more'powerful occupational status measureL‘

-]
12. An alternative procedure employs the white regression equation

but substitutes the black means into the equation. The assumption here
iy £

_is ‘that blaqks c0nvert their background resources at rates identical to

’ithose o whites. This procedure produces an expected.black maternal -

valuation of —4 37 about one- and one—quarter (black) standard deViations

below - the white mean and even 1ower thannthe observed. black mean. Once
2 .

iagain, the substantive concluSion is that black mothers value conformity

e

;an&,devalue self direction in theircﬁffspri/g more than do white mothers. ..'

- ~

- lé Kohn C1969) reported that fathers values differed somewhat

according to the sex of the offspring. However, much»of this gender

difference was due to the item "acts like a boy (girl) should " an item

';

not ‘measured in our data (see’iable l).' The only other substantial sex

difference involves the item neat and clean,‘ which fathers emphaSize -
s

wias an: appropriate attribute of female behaVior (see Kohn 1969 54-56).

We have not examined the sex differences in parental values in our data

-
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o o | 14. We should note that the é%ﬁ}métes of social b;ckg£0und on maternal
' R valuation'fgmain unchanged when wégexclﬁde measure§ 4;telligence from the
‘i . pQuations\kor both races. - | ‘ ‘ |
% . . 15. On the assumptign that parental valﬁation:of self-direction/con-
formit§ is relativélx stablé_between-the 9th and-lZ;H grades, we entertained
- the hypothesis of mﬁéual'causatioﬁ betwéen be;bal intelligence and pafental

values. We*#xamined a nonrecursive model in which parental values and -

>

measured intellygencé were pbsited to gpciprocally-affect each other. Thé
genéral pattern implied by the reéplts of this analysis within racial .

categories (ﬁot presented'he;e) supported the conclusion of no effects in

_+. . either direction. Such results arebsupportéd-by arguments by Bloom: (1964).

_? and.othef§-thét meaéﬁrea inteiligénéé»ac.this age is.relatively impervious-%
- - P . P B
;oQSOCiélization;effects. However, given the conjectural nature of Pur
: t' o aséumptions.gegarding thé stability of'valﬁes,jwe regara thié”és,a'very ,)
-2 ;eék_éesf at best.:FIn'any evéné, qgrAénalfsis 1 aves'dnansweggd“éhe more = - % .
importé£t qﬁesti;ﬁ of whethervpargﬁtalavéi;es are_tpiﬁe imélié;ted.invthei S
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Table 1.~-The Fgctbr Analyéis of Kohn's Parental Values Indicators in Eight Populationss

; L | o A Popplat;ionl T SRR ,
. P,
— @ »  Wow @ 0. e w /
L Yamers ¢ -2 -3 ..VI..OQO/ IR IR LR ‘-.5’27.‘ o {
osweess Y A@ 05 07 a8 0% 8 om0
3. HSnegt S S -0% 188 =367 -2 -6l Sl -3 >
boNestad clean 499 -1 L 098-S =36 L =513
SGood semse M8 a5 AT 35S 46
U6 Sl A6 ks 0. M L8 Y 06y LIS
7, dcts Uke should .03 -6 089 c-089 1 -lS 173 113 I
'8.§jce'ts. along .30 068 -0 =019 ‘.122, ‘;‘\{-.oas' =089 :).ooe B -
9. Oheyspareats -0 565 LOO0 -0 LA e e s
"10 Respon51ble LN .3£§ . 310 250 _;' 23 2556 syl
omsidemte 51 N1 0% s am 1w D
1. Curlous"' CoaR AR T sy ..3‘94.\1 560 B ' 408 ‘
3. Good student’ -8 m5 <24 RO 08308 ':-\._‘198 e

!The popﬁiatio@s are s follows: (a) Kohn's 1964 NORC U. 3 fathers (n.= 1, 4995, (b) 1973 NORC-Ceﬁér;IX

Social Sutvgy (658) U. . fathers (z = 218), (c) 1975 ¥ 10RC-GSS U. S. fathers (n = 208), (d) 1976

JORC-GSS. U, §. fathers (n = 127), (e) 1973 NORC-GSS U. S. . mothers (n = 304) f) 1975 NORC-6SS 0. S.
3\

/ (
- mothers (o = 268), gg) 1976 NORC-GSS U. & pothers (n = 273) (h) Morgan's 197 (Indianapolls Area. ~ . . '~
g Pr03ect) Louisville others (n = 460). | M- o '
“This is a Beywood case (see Harman, 1967:117-19). "f\ | | ,‘; 3 B
e Lou;sv1lle survey. onitted itex 7. In addltlon, the Loulsv1lle survey did not determlne Whlch SRR -
" item was least valued of all as is the case in all the other surveyé” IR - - L

YThe NORC-GSS questions: refer to "chlldren in genefal " whlle Fohn's 1964 questlons and those in ¢

the Louisville survey - Lefer to the respondent s. chlld —
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Iable 2 -Means and Standard Dev1at10ns for all Varlables in the Analy51s by Racg and Gender.
. LOUlSVllle Publlc School Senlors (n 460) ’ . .
. . ... Female . . ‘Male = - Black “White : ..
o (@=258). 0 (=202) . (@=.181)" . (o= 279)
. Varizble! - "% s . X - X s . X - S
';RACE o L, 49 By, W38 T8 - e - =
SEx= Y e ,—:gbfﬂﬁg —_ = . .58 - 49 . .55 v 500
CEEY - 1166, 0 .2.68 TYUIL76. - 2.8 . 1162 C2.26 ° ILTS U3.02 o
c O SIBS .. -3.92 2.53 o413 2,59 . 4.30 0 2,69 - 3.83  2.45
MOWC L o w24 .63 018 38 . 19t s0 .23 42
CMOEC . T W& . W63 .21 4L i3l 6. 7 38T
FMc. ©  11.35 0 7.53  1L.70 769 8.52  5.56  13.43 810 o
. FASB . u200 .60 00 21 AL L34 .48 A1 32
CCrocc’ 36:19 - 25.56  39.83  26.26  29.23 .23.56. 41.90. 25.98
PVAL© - -3.16 . 25  -3.06 2,78~ .-3.97 2310 -2.57. 2.7l
VBIQ .. . 104.54:;15.%1 102.51 . 16,10 - 95.75  12.79 . 108.49 - 15.43
Ga. ¢ 3,57 117 2,950 L1l 306 L.l 3.47° - L2000
o COR: . ¢ .83 B2 .97 LT 97 .73 84 .8k
CTACT . . 1.88° 1,61 1.43 . 1.42 . 1.38 1.53 1.76 . 1.5%" .
* PCON o801 1,22 799 1.29, 7.8 . 121 8.0 - L26 _
ACSE 14.80 2,730 - 1640 3.1 (1473 2,67+ 1455 fis 05 °
CEDEXP  \14.15.  1.95 . 14.57 2,14 - 146.60  1.89 © 1416 2.12
OCEXP . 55: 165 ' 18.10°  56.11 . 25.56  59.35 20.23  53.29 ° 22.11

- 1Varlable abbrev1at10ns ‘are as folloas RACE, - Race, SEX -.Sex, HDED - Eouséhold‘head“
" education, SIBS-- Number of siblings, MOWC - Mother's occupatlon, vhite collar, MOBC -
. Mother's occupation, blue collar, FINC - Family income, FAAB - Father absent, FOCC -
-Father's occupational status (Duncarn SEI), VBIQ - Verbal I. Q., PVAL -~ ~Parental values,.ufg'
" GPA - Grade point average, CUR - Curriculum placement, ACT - Extracurrlcular act1v1t1es,--v
. PCON - Personal locus’ of control, ACSE.- Academic self esteem, EDEXP - Educatlonal
expecbatxons, OCEXP - Occupatﬂoval sgatus (Duncan SEI) expectatlons._fj : o

N
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Table 3.7-Effects of 5001al Origins, Parental Values and Measered ‘\-?"

Intelllgence within" Races.
(n = 460). :

Lou1sv1lle Public School Senlors
-7

{ -

-

- i
7

fPrédéterﬁined
}'Variables'

PVAL!

GPA

'_Depéhdenp,Variable'”—

I.

ACT

. PCON
Blacks \@n’“lsl)

" ACSE

./

o

ceEel

; Eb%XP

i

I

HDED
, SIBRS
. MOWC

© MOBC

. FINC % -
;FOCC'

VBTO

SEX.-

2030
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..030
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.015
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.310-

-134% -
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-

_f_zgg L
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1 .016
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012 .
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© 096 .
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-

. =.039
--.011
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- 013
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f060. “:1':
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. Ii;

Whitesl(n¥27§).

‘.
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L e .
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C 324
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. 059
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=076

-_'.148*'
;345*-3

L425%"
.015
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